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Foreword

C

the UNEVOC e-Forum. Held from 1 to 14
April 2014 and moderated by Professor
Simon McGrath, Director of Research and
Professor of International Education and
Development at the University of Nottingham,
the special virtual conference sought to
consult diverse stakeholders involved in
the development and implementation of
TVET systems, policies and programmes.

oordinating and working towards
establishing universal agreements on global
issues, defining benchmarks and mobilizing
international opinion are central to UNESCO’s
mandate and signify an imperative tool to
achieve the goals for which UNESCO was
created. Monitoring the implementation of
standard setting instruments in the field of
TVET is part of UNESCO’s mandate and is one
of the key areas of work outlined in UNESCO’s
Strategy for TVET. Among these standardsetting instruments is the 2001 Revised
Recommendation concerning technical and
vocational education (UNESCO, 2001). This
recommendation formulates principles and
norms for TVET and invites Member States
to take the necessary steps to adapt their
policies to these principles and norms.

The virtual conference convened 199
participants from 68 countries and provided
the unique opportunity for everyone in
the TVET community to share their vision
and help shape the future of TVET and
skills development. The feedback collected
in this virtual conference feeds directly
into the broader consultation process that
is currently taking place with UNESCO
Member States and which will be completed
by the end of 2015 at the 38th session
of UNESCO’s General Conference.

As the world is changing rapidly, so should
the principles and norms that underlie
recommendations such as the 2001 Revised
Recommendation concerning TVE. With
countries facing numerous challenges,
including rapid demographic and technological
changes, high levels of youth unemployment,
growing social inequalities, and threats to
the environment, new standards should be
set. The Third International Congress on
TVET, held in Shanghai, China in May 2012,
called for profound transformations in the
conceptualization, governance, funding and
organization of TVET and delegates agreed
on the need to revise and update the 2001
Revised Recommendation concerning TVE to
enable the transformation of TVET globally.

We would like to thank Professor Simon
McGrath for sharing his expertise in this
special virtual conference and for developing
this comprehensive report, which has already
contributed greatly to the overall revision
process. We would also like to thank all
the participants who took the opportunity
to share their perspectives and expertise
as their input is an important step in
achieving a revised recommendation that
is relevant to the global TVET community.

Shyamal Majumdar
Head of UNESCO-UNEVOC International Centre

As part of a rigorous process involving a
number of high level consultations with
UNESCO Member States, UNESCO-UNEVOC
and the UNESCO TVET Section jointly
organized a Special Virtual Conference on
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development. Monitoring the implementation
of standard-setting instruments is part of
UNESCO’s mandate and is one of the key
areas of work outlined in UNESCO’s Strategy
for TVET (UNESCO, 2009). It is UNESCO’s
view that a revised instrument can help to
further advance the level of policy interest
around the world and improve the quality
and relevance of TVET for all. Evidence-based
inputs and concrete ideas founded on practical
experiences of TVET policies and programmes
can strengthen the quality of the new
version of the Revised Recommendation and
increase its overall credibility and relevance.

Background and context

Creative commons (c) Kevin Tong / Engineering.ucdavis.edu

T

he Third International Congress on
technical and vocational education and
training (TVET), held in Shanghai in 2012,
called for profound transformations in the
conceptualization, governance, funding and
organization of technical and vocational
education and training. During the congress,
a special session held on the normative
instruments1 relevant to TVET confirmed that
the 2001 Revised Recommendation concerning
TVE (UNESCO, 2001) would benefit from
revision and updating to ensure a stronger
focus on lifelong learning and to become
responsive to challenges many countries
currently face, such as rapid demographic and
technological changes, youth unemployment,
social inequalities and sustainable

This virtual conference is part of a larger
consultation process through which UNESCO
will consult with practitioners and researchers;
representatives of key stakeholder groupings
such as employers’ federations, trade unions

One of UNESCO’s roles is to make known to its Member States the internationally accepted standards in selected
disciplines. The Organization transmits this information through normative or standard-setting instruments which help
the Member States to aspire to and maintain those standards in their national systems. The normative instruments
are usually documents developed following extensive technical consultation at the international level. There are
three types of instruments: declarations, conventions and recommendations. More information may be found here.
1
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Summary of
discussions

and youth organizations; other international
agencies and Member States in order to
draft a new Revised Recommendation that
will be taken to the 2015 UNESCO General
Conference for discussion and adoption. The
virtual conference was convened jointly by
the UNESCO-UNEVOC International Centre
for TVET in Bonn, Germany, and the UNESCO
TVET Section in Paris, France. It was intended
to be a unique opportunity for everyone in
the TVET community to make their voice
heard and be part of a global consultation
process on shaping the future of TVET.

G

iven the focus on the Revised
Recommendation, the discussions were
structured around the key elements of the
existing Revised Recommendation and the
possible structure for its replacement.

The changing world of TVET
Before embarking into a section-by-section
discussion on scope, purpose and themes,
the discussion started by considering what
had changed in TVET since the time of
the 2001 Revised Recommendation.

Objectives and key questions
The objectives of this virtual conference were:
1. to consult widely with stakeholders from
different socio-economic and professional
contexts and locations within the TVET system
on their views regarding the direction of
change for the Revised Recommendation; and

An early contributor to the discussion saw
the 2001 Revised Recommendation as
having pointed the way to the language
of TVET transformation that was embraced
at Shanghai. For her, the main difference
in the intervening decade was that a new
language had emerged in elements of TVET
through drawing on the work of thinkers
such as Amartya Sen. Thus, she argued:

2. to produce a report of the virtual conference
that would serve as an input into a meeting
of a small invited group of international
experts who would be charged with producing
a draft of the Revised Recommendation.

The 2001 Revised Recommendation sets the
basis for changing the target of VET from
economics to individuals. This conceptual
change implies to reconsider national
strategies focused on satisfying supposedly
market needs… and put forward VET that
is transformative for the individuals and
hence for the structures of work. VET that is
transformative implies an education that, as
noted in the 2001 Revised Recommendation,
does not adapt to current work and societal
structures but aims to challenge and transform
those. The transformation implies a system of
VET geared towards responsible professionals
that create, foster and demand quality
and just employment. The female training
gap, the glass-ceiling phenomena, or the
precarious conditions in which many of the
jobs created are based uponare examples that
VET cannot be only about training but needs
to put forward the educational aspect of it.

The key questions asked as part of the
virtual conference were as follows:
• What should be the scope of a
successful international standard-setting
instrument in the field of TVET?
• What, for the purpose of this
revised instrument, should be
understood by the term “TVET”?
• What should be the guiding
principles upon which to base the
Revised Recommendation?
• How should the text of the Revised
Recommendation be organized so
as to be applicable to a diversity of
country contexts and to remain current
in a constantly changing world?
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As another contributor put it: “TVET is
effectively a means to develop capabilities, and
not only a transfer of technical competencies”.
Another respondent argued in a similar vein:
TVET should not be responding to ‘the world-ofwork that is’ or ‘will be’ but as it ‘should be’, that
is, a world where work and life are in harmony.
That means there should be a focus on educating
(broad, which includes teaching and assessing
technical skills and personal competencies)
rather than training (narrowly focused on
teaching and assessing technical skills).
Although this point explicitly refers to thinking
about ‘skills for work and life’ as UNESCO puts
it, it also has some resonance with others’
arguments about rapidly changing labour
markets. A strand of transformed labourmarket issues also included the continued rise
of youth unemployment, persistent employers’
concerns about skills shortages and gaps,
and concerns about wages and productivity.
There was some support for the widelyheld view that there had been a shift to a
knowledge economy and that this required
TVET to focus more on cognitive skills.

Creative Commons © United Nations in Montenegro

driven systems and under a broad scope of
various other providers, including employers.
We also have to look into the broader scope
of ‘vocational learning’. How do we take into
account the contribution of vocationally
relevant learning at the workplace, at home,
via the Internet, and through self-study?
There was a somewhat related argument
that also pointed to the relative decline
of importance of the public sector as a
central actor in TVET – both as producer
and consumer of skills – and the rise of the
private sector, again in both these roles.
This led several respondents to stress the
rising importance of private actors as the
pivotal change in TVET in recent years.

Several participants pointed to two aspects
of a transformation of the TVET landscape.
First, they noted that there was a growing
acceptance that TVET was a broad concept
that encompassed far more of the varied and
complex world of skills development than
UNESCO’s previous notion of ‘TVE’ had as
being something that was provided in public
secondary and post-secondary education
institutions only. In this light, there was
considerable support for UNESCO’s decision
to move to ‘TVET’ as its preferred concept.
Second, it was noted that the rise of new
information and communication technologies
were beginning to revolutionize the ways
in which vocational learning takes place: a
process that was likely to accelerate in the
near future. As one respondent put it:

As some pointed out, this set of related
changes needed to be seen as intimately
linked to new approaches to governance
of TVET at national and local levels.
Other participants pointed to rising
educational levels among those attending
TVET programmes. This was linked to the rising
attractiveness of TVET. Thus, one wrote “that
colleges are an attractive option instead of
university”. However, it appears that national

We need to look not only into ‘education’
and ‘training’ as provided under government-

7
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Scope

contexts are important here. Whilst there
was talk of a growing and attractive postschool vocational provision, others spoke
of this being crowded out by the massive
expansion of higher education that has
taken place in many countries since 2001.

The most obvious shift proposed prior to
this consultation is that the new Revised
Recommendation is on TVET rather
than TVE. This reflects continuity with
previous recommendations in stressing
the range of forms of lifelong learning
encompassed by the document.

There was also some attention to positive
developments in TVET regarding inclusion.
This comprised greater participation of female
learners in traditionally male areas and vice
versa, a growing focus in some countries
on the needs of indigenous learners, and
a stronger focus on rural skills needs.

Part I “Scope” of the 2001 text states:
1. This Recommendation applies to all forms
and aspects of education that are technical
and vocational in nature, provided either in
educational institutions or under their authority,
by public authorities, the private sector or
through other forms of organized education,
formal or non-formal, aiming to ensure that all
members of the community have access to the
pathways of lifelong learning. (UNESCO, 2001)

Nonetheless, a number of respondents sounded
a note of caution. For them, there had been
much talk of change but there was still far
more to be done to make TVET of sufficient
quality, relevance and accessibility to make it
fit for purpose. The image of TVET was seen
as still being poor by several participants.
This was expressed by one participant who
wrote, “across the world TVET has a poor
image and is simply not understood”.

The scope of TVET’s vision was also held to
be wider than that of TVE. The 2001 text
states that its understanding of TVE is as:

8

2 … (a) an integral part of general education;

Often times the focus of TVE is primarily on
economic sustainability; secondarily there is
some focus on environmental sustainability,
and if there is any time or inclination left,
there might be some discussion about social
sustainability. Often absent from the discussion
is good governance to make any of this happen.
That must be included in the discussion.

(b) a means of preparing for
occupational fields and for effective
participation in the world of work;
(c) an aspect of lifelong learning and a
preparation for responsible citizenship;
(d) an instrument for promoting environmentally
sound sustainable development;

Moreover, it appears sensible to
align the emerging text here with
the wider deliberations regarding
Sustainable Development Goals.

(e) a method of facilitating poverty
alleviation (UNESCO, 2001).

Alongside poverty alleviation, there was
support for a Revised Recommendation that
addressed both the challenge of inequality
and a vision of shared prosperity.

The consultation strongly supported all of
these elements, while seeing that they might
need further elaboration to take account of
changes since 2001. However, one participant
asked some searching questions regarding
what the first of these statements means:

There was also a wish to go beyond these
five elements. As noted above, there was felt
to be a need to align the text with wider
development agendas and this may require
a more explicit statement of a vision in one
clause that combines 2d and 2e with other
core themes of international agreements as
they are developing towards the 2015 deadline.

We need to provide more details about what
‘integral’ means; is it for everyone or only for
those not going on to university? For parents:
Is TVET for my child or for someone else’s
child? For teachers: Is TVET a tool of streaming
the poor and marginalized and will anyone
admit to doing this? For the state: Is TVET only
useful in providing labour for the economy?

In moving to include a broader range of
TVET activities, the consultation strongly
emphasized the need to be explicit about
enterprise-based training, whether in formal or
informal economies. One strand of argument
stressed not just including employers but
putting them at the centre of the discussion:

Additionally, there was some argument that
the reference to general education in 2a
needed to address the rising importance of
TVET as a pathway to higher education and
as a means of educating professionals.

Employers are mentioned in the paper just
as one of many stakeholders. I hope that the
new recommendations may see the industry
as a potential strong partner for the leading
ministries with partly converging objectives
and motivate governments and training
institutions to actively seek partnerships with
the employers in the interest of all stakeholders.

Participants expressed concern that
2b should include reference to decent
work and sustainable production, in
wider conformance to global goals.
There was some support for 2c being
explicit about the recognition of prior
learning and stressing more sharply
the focus on learners of all ages.

The discussion also reiterated the importance
of informal learning, which was seen as
being of heightened significance given the
growth of new communication and learning
technologies with the potential to transform
technical and vocational learning. There was

2d was noted by some as containing a
narrower notion of sustainable development
than UNESCO’s Bonn Declaration (UNESCO,
2004). For instance, it was claimed that:
9

a degree of consensus regarding the need
to stress that TVET is a route of choice for
many learners globally and a provider of
valuable skills, knowledge and attitudes for
work and life. There was also some advocacy
for an explicit focus on promoting cultural
diversity and ensuring the intergenerational
transmission of local knowledge and
skills. There are some possibilities here in
drawing on the Shanghai Consensus text.

academic routes; is articulated with
non-formal TVE and with training; and
is non-discriminatory and inclusive.
Paragraph 8 then focuses on how TVE supports
individual development: “the harmonious
development of personality and character, and
foster spiritual and human values, the capacity
for understanding, judgment, critical thinking
and self-expression”; “developing the necessary
mental tools, technical and entrepreneurial
skills and attitudes”; “develop capacities for
decision-making and the qualities necessary
for active and intelligent participation,
teamwork and leadership at work and in
the community as a whole”; and “enable an
individual to cope with the rapid advances in
information and communication technology”.

Objectives
Many participants saw a challenge in
separating the 2001 Revised Recommendation’s
notions of scope and objectives, with
paragraph 2a-e above largely appearing
to be about general principles as much as
scope. Thus, one of the key lessons that can
be drawn from the consultation is the need
to revisit the current division of the text.

Participants did not find the above a very
useful way to proceed and focused instead
on what they felt TVET should do. This led
to the convenor proposing the following
list as a summary of the discussion.

Part II. on “Technical and vocational education
in relation to the educational process:
Objectives” of the 2001 text specifically is
about principles as they refer to “the education
process”. Although not explicitly part of the
consultation discussion, it seems important
to question whether such a focus is useful
for a TVET Recommendation and whether
it would send a signal that the revision was
too cosmetic. Part II. proceeds as follows (the
text below is a précis of the 2001 text):

TVET should:
• contribute to wider societal goals,
including reduced youth unemployment,
sustainable development, decent
work and active citizenship;
• both be non-discriminatory and inclusive
in its policies and practices and contribute
to wider societal efforts to combat
discrimination and promote inclusion;

Paragraph 5: TVE is an integral part of
education and should contribute to
cultural, economic and social goals [which
are not entirely aligned with those of Part
I.], lead to scientific and technological
awareness, and empower people to
be environmentally sustainable.

• be driven by principles of quality,
equity, access and relevance;
• be seen as lifelong and life-wide;
• transcend boundaries of institutional
forms and levels of education and
be treated in a holistic manner;

Paragraph 6: TVE as lifelong learning should
better integrate education and the world of
work, and create a broad learning culture.

• be promoted as an important element
of education systems and of broader
human resource development strategies;

Paragraph 7: TVE should be an integral part
of basic general education; “may be freely
and positively chosen”; allow progression
and articulation across pathways, both
within TVE and between vocational and

• capture the potential benefits
of new information and
communication technologies;
• involve all relevant stakeholders in
decision-making at all appropriate levels;
10

• be better funded from a
wider range of sources;

education and training as two very different
concepts. One respondent commented that:

• be supported by an improved
research and evidence base; and

I wonder whether we really should, for the
purpose of a Recommendation, continue talking
about ‘education’ and ‘training’ as if they
were two distinctly different areas… I believe
the Recommendation needs to address the
continuum of vocationally relevant education,
training and also learning in a holistic manner.
We need to acknowledge the considerable
diversity of TVET systems in Member States
of UNESCO. We want them all to be able to
benefit from a new Recommendation.

• seek to balance international lessons
with local knowledge and contexts.
Participants generally supported this list.
However, in seeing these as objectives,
there was also considerable concern that
TVET was currently failing to meet these
objectives and needed reform urgently.
The discussion pointed towards a case for
revisiting Parts I. and II. of the 2001 text in
quite a radical way that sets out the broad
range of shared understandings of the
multiple natures of TVET and a set of its widely
accepted purposes. There were some concerns
that a new language needed to be developed
that encompassed all of these multiple natures
and that avoided a sense of there being

While TVET has very many contextualized
meanings, such a document must try to
make some meaningful drawing together
of some key elements. However this text
is revised, there was a strong call from the
participants to include the messages above,
which largely echo the Shanghai Consensus.

© Instituto Nacional de Aprendizaje (INA)
11

Many of these points were further discussed
in the second half of the consultation,
with a view to revising parts III. to X. of
the existing text. This is explored next.

consistent with the multiplicity of forms of
TVET both within and between Member States.
Moreover, there was strong agreement
that the previous model with separate subsections for different elements of TVET – such
as initial/continuing – should be removed
in the next Revised Recommendation. It
is suggested that these, and the existing
section on the learning process, be replaced
with new sections on teaching and learning
and assessment and qualifications. Equally,
given that the discussion on policy,
planning and administration is very long
and rather unfocused, it may be better
to replace it with both some higher-level
text on policy vision and some greater
detail on specific elements such as finance
and governance. The following are the 11
themes that arose out of the consultation.

Key themes
Remembering that there is a request to reduce
the length of the Recommendation, it can
be noted that much of the excessive detail
of the 2001 text comes from parts III. to X.,
which discuss eight major aspects of TVE:
III. Policy, planning and administration
– how TVE should be organized
IV. Technical and vocational aspects
of general education – how TVE
should be delivered in schooling
V. Technical and vocational education as
preparation for an occupational field – key
recommendations on TVE as work preparation

TVET and development
That TVET is an important element of
development strategies is apparent from
the 2001 text but this gets lost in the shift
from general principles to key themes in
that text. Therefore, participants in the
consultation wanted to give this issue greater
prominence. Participants agreed that the
developmental role of TVET needs to be
acknowledged more in the text, including a
call to Member States to prioritize it as such.
This would be very much in keeping with
the Shanghai Consensus, which is strong on
development vision and on the notion of
advocating for the importance of TVET.

VI. Technical and vocational education
as continuing education – important
considerations in continuing TVE
VII. Guidance – suggested principles
and processes for guidance across
all forms and levels of TVE
VIII. The learning process – appropriate
approaches to TVE learning and its assessment
IX. Staff – recommended principles
for improving staff qualifications,
capabilities and conditions of service

There was some variance in the discussions,
however, as to what development meant for
participants. For some, their horizon was purely
on economic development and was focused
on youth employability and productivity
growth. However, for others, and in keeping
with the 2001 Revised Recommendation and
UNESCO’s own vision, there was a stress on
economic development needing to be seen as
part of a broader concern with human and
sustainable development. Quotations to this
effect have been included above but some

X. International cooperation – principles
and procedures for strengthening TVE
through better international cooperation.
Participants concluded that there may need to
be slightly more themes but it is undoubtedly
possible to treat each of these in a much
more concise manner than was achieved in
the 2001 text. Across all themes, participants
in the discussion agreed on the need to
ensure that the language and concepts are
12

also focused strongly on the role of TVET in
cultural development: “Part of TVET depending
on the country where it is implemented
encourages learners to create and build on
cultural heritage like arts and culture.”

national development and can be deployed
in a manner to complement and boost other
economic or development initiatives. Also TVET
initiatives are often more successful overall
when coordinated or integrated with initiatives
on a national scale and with other ministries.

There was also concern from several
participants about the need for the new
Revised Recommendation to stress that TVET is
a cross-ministerial responsibility and requires
strong coordination between the various
ministerial stakeholders as part of overall
coherent approaches to national development.
For instance, one respondent wrote that

Labour-market relevance
In keeping with the shift towards a TVET focus,
there was considerable support during the
consultation for a greater stress on TVET and
its relevance to the labour market. Here again,
however, there was some disagreement about
breadth of vision. Whilst some participants
had a very narrow focus on labour-market
relevance meaning immediate employability
for youth, there was significant emphasis on
the need to balance relevance to the current
labour market with projected labour-market
trends and a wider emphasis on individual and

TVET plays an integral role in national
economic development. Formulation and
coordination of TVET policies could benefit
from a wider integration into the planning and
development process. You could alternatively
say that TVET is a means of (or a basic tool for)

Creative Commons © US Navy
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community needs, as noted in some of the
earlier quotations. This led to a concern that
the Revised Recommendation should stress the
importance of a strong alignment of TVET with
rapidly changing labour markets both at the
level of national policy and planning, and at
the level of provider institutions. At the same
time, the potential of TVET to bring about
changes in labour markets and technology use
was also emphasized by some, who insisted
that TVET should not simply be reactive.

understood both in terms of formal-sector
wage employment but also the various shades
of self-employment and microenterprise.
One respondent stressed the necessary
balance between employability and
social-cultural domains thus:
the skills dimension, i.e. through providing
skills for employability in a lifelong learning
perspective, thus enhancing the labour-market
and economic inclusion in society, is very
important, but also over-researched and overexposed in literature. It tends to dominate the
public discourse about VET and social inclusion
and to give rise to narrower or reductive
approaches and policy measures. Therefore it
needs to be counterbalanced or complemented
by broader considerations anchored in the
civic, social and cultural role of VET.

Whil reaffirming the lifelong and life-wide
nature of TVET, no-one disagreed that a
particular focus must be given to the challenge
of youth unemployment. Participants were
often concerned that more work remains
to be done in terms of innovative policies
and programmes, especially in terms of
the ability of TVET programmes to help the
most disadvantaged youth to transit the
labour market and access decent work. Such
transitions to the labour market were clearly

In addition to addressing unemployment and
lack of decent work, inadequate schooling

Creative Commons © Daro Sulakauri / UNDP
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and skills, participants widely agreed that TVET
is and should be expected to contribute to
address other issues such as poor health, HIV
and AIDS, risky behaviours, violence and crime.
In many countries these represent tremendous
social and economic costs to society.

Participants agreed that, where possible,
TVET learning should incorporate theory
and practice. They also suggested that a
revised text should address the importance
of learning programmes seeking to develop
relevant knowledge, skills and attitudes
so as to prepare participants both for
immediate employability and productivity
improvement and for lifelong learning as
citizens and workers. They recommended that
programmes should be consistent with the
general principles laid out for TVET above.
They agreed that learning materials and
approaches should be inclusive and nondiscriminatory. There was a lot of support for
the call for effective use to be made of the
possibilities afforded by new teaching and
learning technologies and open and distance
learning promoted where this is appropriate.
For instance, one respondent stated that

Some participants insisted that the
informal sector must be given a major
focus in the Revised Recommendation’s
discussion of labour-market relevance.
As one participant commented,
in many developing countries, the majority
of young people are in the informal sector
and employment may not be created by
the government or formal industry, but
people may have to create their job or
we may have to consider how TVET can
help deal with the informal sector.
However, given that discussions of the
informal sector are more than 40 years old, it
was not clear what these interventions were
doing to advance the way in which informality
of work should be addressed in the Revised
Recommendation. Indeed, the language
tended towards a rather old-fashioned binary
between formal and informal sectors, which
ignored more recent approaches that focus on
other aspects such as precarity or the nature
of the employment contract rather than of
the employer as other aspects of this issue.

having access to information is of utmost
importance in today’s societies. This applies
all the more for the least privileged and for
disadvantaged groups. It is thus important
that governments take all efforts to make the
related necessary infrastructure available for
all members of societies, as one important
element in creating inclusive TVET systems.

A number of participants also raised the
importance of focusing on rural skills,
whether in agriculture or the non-farm
sector, bearing of course in mind that very
many rural people straddle both sectors.

However, the discussion was largely conducted
among participants more comfortable
in their knowledge of formal and public
programmes and there is a need to explore
other perspectives on teaching and learning
that reflect the wide range of TVET forms to be
covered by the new Recommendation. Informal
learning requires much more attention
than was given during the discussion.

Teaching and learning

Assessment and qualifications

TVET learning is highly diverse and much
does not include formal teaching inputs.
This is an area where contributors thought
there needed to be a radical revision of the
current text, which was seen as still too
formal and educational in tone and focus.

There was widespread agreement that more
needs to be included about assessment and
qualifications. However, there was also some
disagreement regarding the level of detail and
prescription. Some called specifically for either
National Vocational Qualification Frameworks
or National Qualifications Frameworks:

15

(…) National Qualifications Frameworks will
give back to TVET its original place, that is
the possibility for any learner to acquire
knowledge, skills and aptitudes that would
allow him/her to enter the world of work
and even seek the possibility of transfer of
knowledge from TVET to Higher Education.

recognition of prior learning processes should
not be so cumbersome as to be unfair –
requiring much more work to ‘prove learning’
than a student might be expected to do in
a classroom. I have seen some of our RPL
processes for teacher education and as the
teacher-educator for some of the courses
for which someone can request RPL, I would
not want to have to provide that amount of
evidence requested to prove my learning.

However, it was evident that there was
no consensus on the details of such calls,
and some raised concerns about the
performance of some such systems. One
respondent from India cautioned:

There was consensus that all relevant
stakeholders should be involved in the
development and monitoring of the relevance
and quality of qualifications and programmes.
Some participants particularly noted the
importance of certain stakeholders – especially
learners and employers – and this may be
an issue requiring greater thought in the
drafting process. Participants believed that
all relevant stakeholders have a right to
better information regarding qualifications,
their meanings and their equivalences.

just a Framework won’t suffice –
detailed competencies for the hundreds/
thousands of sub-occupations in a huge
diversified economy have to be worked
out and updated every so often.
While there was some hesitation about the
extent to which NQFs could solve complex
problems, there was much more agreement
that TVET should support people as they
migrate for work, ensuring the international
portability of skills and qualifications.

There was support for an explicit call that
systems should be built with the aim of
enabling learner progression both through
their lifelong learning and in the world
of work. Some participants were insistent
that particular attention should be given to
how assessment and qualifications systems
facilitate learning both in and for the
informal economies that are the majority
economies of many Member States.

There was also a stronger level of agreement
on the need for a holistic approach to
assessing and certifying learning that includes
more learners and more modes and sites of
TVET learning. It was widely acknowledged
that there is a challenge of being better
able to assess what learners know and can
do. This would need to begin with properly
stated learning outcomes, defined through
an appropriate process, through to effective
assessment regimes and certification systems
that are responsive to the needs of learners
and employers. The text could usefully note
that systems need further development so as
to signal learners’ capability more effectively.
This would probably require noting explicitly
in the text that both certification of new
learning and the recognition of prior learning
(RPL) are included in this commitment.
However, one respondent noted the practical
challenges faced by many learners in
achieving recognition of their prior learning:

There was also some sense that the Revised
Recommendation should stress that progress
is also required at the international level on
issues related to recognition of skills and
qualifications of migrants. There was a call that
countries should ensure fair treatment and
recognition of skills and qualifications of both
their own citizens and foreigners.Governance
There were strong representations that
governance was more important than issues
of planning and administration, rather oldfashioned notions at this point in time.
Participants acknowledged that principles
of good governance should be applied to

I think it needs to be made clear that
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all aspects of TVET. For instance, it was
argued that “the TVET sector suffers from a
lack of good governance. Setting the right
governance mechanisms is extremely important
to the overall success of the programmes”.
However, there was some sense that good
governance will look very different in
varying contexts, and that the Revised
Recommendation should explicitly state this.

and to support high quality learning.
However, here too, public provider voices were
over-represented in the discussions. There is
a need for the drafting process to consider
whether explicit mention should be made
of committing official financial support to
private and third-sector providers according
to equitable and transparent criteria and in
pursuance of the principles outlined above.

There was some concern that the language
of TVET good governance has been part of a
discourse of reforming public providers and
that it is of less obvious and easy application
to other modalities. The consultation
did not develop very far in this regard
and neither did the Shanghai Consensus,
making this another issue that needs more
exploration in the drafting process.

Staffing
TVET contexts are highly varied and TVET staff
have a wide range of backgrounds, even in
a single provider institution. Here too, the
discussion betrayed a formal and public bias.
Nonetheless, there was acceptance that there
needs to be more attention given to the
skills needs of TVET staff, whether technical,
pedagogical or managerial and in different
settings, not just public institutions. This
would need to be at the heart of any revision
of the existing text. One participant noted:

Finance
There was widespread faith in the
value of TVET and the need to get
governments to increase funding:

We are certainly heading toward a
professionalization of teaching staff... This is
both good and necessary for improvement
and so that TVET is taken more seriously. It
is also a very important factor to stimulate
research and improvement within our own
teaching environment. Also let’s not forget that
we need to train the heads, deans, directors,
rectors of the training centres and institutes.
Often they are selected from the teaching
staff but they need specialized training to
take on the role of management. A good
teacher does not necessarily become a good
manager… This one factor (improvement
of management) can immensely improve
the performance of the TVET institutes.

TVET training is more expensive on the
whole when compared to academic training.
However, the contribution of a skilled
worker to the national economy is very
high and this type of Return on Investment
(ROI) accounting to justify expenditure
needs to be fostered and mastered.
This pledge was seen as an important element
of any revision, building on what had been
stated in the Shanghai Consensus. There
was general assent that all stakeholders and
potential beneficiaries should contribute
where possible, again in keeping with the
Shanghai outcome. However, in enshrining
this in the Revised Recommendation, it was
argued that it should also be stated that
inability to pay should not exclude learners
from accessing TVET in some appropriate form.

As has been noted above, there was a
widespread view that new technologies
have the potential to transform
TVET learning, and this led to several
contributors emphasizing that staff need
empowering to capture this potential.

Several participants noted that public
institutions require adequate resourcing
in terms of facilities, equipment and
staffing so as to avoid the impression
that these are low-status institutions

Although the discussion was too biased
United Nations Photo/Eric Kanalstein
towards the public sector,©there
was a general
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agreement that the Revised Recommendation
should commit, where possible, to calling
for new programmes to upskill new and
existing staff and the encouragement of
qualifications frameworks and career paths.
There was agreement that, in the public
sector, disparities between academic and
vocational route salaries should be addressed,
with pay and conditions reflecting the needs
of TVET lecturers to visit workplaces, to
liaise with employers and assess learners.

Frequently these two services are operating
independently from one another, in separate
locations, and with little interaction between
them. Such structures should be reconsidered
from the point of view of the client – the
individual seeking guidance about learning
opportunities, ultimately with a view to
finding appropriate employment. There is need
to closely interlink both kinds of services.

One of the final contributions made
the powerful point that TVET staff
should be seen as and supported to
be lifelong learners themselves.

Previously subsumed under policy, planning
and administration, there was a view from
some participants that quality assurance
required more prominent attention in
the new Revised Recommendation. Of
course, this reflects considerable attention
since 2001 to this issue on TVET reforms
internationally. Some participants argued that
there should be an explicit commitment in
the Revised Recommendation to a renewed
effort to ensure that quality is enhanced.

Quality assurance

Information, advice and guidance
The existing section on guidance was seen
as one that should be retained and revised,
although this is at variance from the
Shanghai Consensus, that merged it into
a section on qualifications and pathways.
There was no strong disagreement with the
current text but there was a strong sense
that systems need further development and
that this should be captured in the Revised
Recommendation. It was argued that, in an
increasingly complex world, greater attention
needs to be given to supporting people with
accurate and unbiased information that
takes account of the skills, interests and
characteristics of the individual but is mindful
of the dangers of reinforcing stereotypes
and discrimination. It was suggested that
strongly data-driven information, advice
and guidance systems should be available
across the lifespan, focusing both on advice
and information regarding immediate job
and study opportunities and preparing
individuals for longer-term career paths
and lifelong learning. This might entail
reorganization of existing services:

It was accepted that quality assurance systems
should focus on working with instructors
and providers to build on existing levels
of performance and should be sensitive
to different contexts. It was argued that
quality assurance processes need to be
inclusive of a wide range of stakeholders.
One participant wrote approvingly of her
own institution’s approach, where “In
this QA process, we include a programme
advisory committee (made up of industry
members), teachers, administrators, current
students, graduates, and early leavers.”
Participants generally appeared to believe that
quality assurance systems should encourage
institutions and staff, where necessary, to
internalize notions of quality. Above all, there
seemed to be consensus that quality should
be seen as intimately linked to relevance.

In many countries, counselling on education
and training tends to be under the umbrella
of the education authorities, while job
placement and employment services are under
the umbrella of labour-market authorities.

Research, monitoring and evaluation
In keeping with the deliberations of the
Shanghai Congress, there was some emphasis
on the need to make research more visible
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in the Revised Recommendation. There
was also a lesser focus on monitoring
and evaluation and it remains to be seen
whether it is best to combine these under
one heading, as will be done here.

and using research evidence is required,
as noted in the Shanghai Consensus.
There was particular concern from some
participants regarding the challenge of
developing high-quality national and
international data on TVET. It was argued that
this needs commitment by Member States
supported through international cooperation.

There was strong acceptance of the
contention from Shanghai that TVET
research has been of relatively low priority
in many countries and agreement that there
is a need to improve its quality, quantity
and status. One respondent wrote:

Equally, a few noted that monitoring and
evaluation has been a relatively low priority
in many countries. They stressed that
institutions and nations needed data to
help them judge the effectiveness of their
planning. For instance, it was argued that

Many of the participants have commented on a
sharing of data, experiences and best practices
and results. The professionalization of TVET will
ultimately assist and provide a boost in this area.

schools need a better baseline of statistics to
benchmark where they are and then how they
improve. This is key to validating continuous
incremental improvement. Also somewhere
something should be said about tracer studies
or keeping data on employment placement.

The relatively strong stress on research was
striking as the participants were largely
not research producers. However, following
Shanghai again, there was an acceptance that
research evidence is of little value without
national capacities to use it effectively at
policy and institutional planning levels.
Thus, capacity building of all relevant
stakeholders in commissioning, assessing

This issue was not well-developed in the
discussion but it appears that approaches
to rigorous monitoring and evaluation

Creative Commons © Marcin Monko
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Recommendations

that relate closely to the overall goals
and principles of TVET will require both
funding and methodological development.
Whether this merits discussion in the
Revised Recommendation is less clear.

Scope

I

t was widely agreed by participants that the
scope of TVET is necessarily broader than
that of TVE and this needs reflecting in the
revised text. Changed circumstances since 2001
necessitate updating some of the messages
of the opening paragraphs of the Revised
Recommendation. A particular challenge lies
in engaging with the ongoing post-2015
debate about development goals given the
different timescales involved. UNESCO should
be encouraged to think carefully about how
the Revised Recommendation can reflect the
post-2015 discussions without becoming
too bound to the specific moment of 2015.

International cooperation
It was agreed that international cooperation
on TVET remains an important theme to
be stressed in any revision. The view of
the participants was that international
cooperation is improving but there is more
to be done. As the Shanghai Consensus
makes clear, participants believed that
processes of international cooperation
should be motivated by principles of
mutual learning and context sensitivity.
Some participants called for further
strengthening of processes within the UN and
in the Interagency Group on TVET, although
largely from a very limited knowledge base
regarding these structures. There was more
confidence in the calls for a commitment to
continue to deepen regional cooperation in
TVET. Some saw South-South cooperation as
particularly important and raised the dangers
of policy transfer from developed countries:

Objectives
There was little enthusiasm for Parts V. to VIII.
of the existing text and, indeed, there may
need to be a radical overhaul of the first two
parts of the 2001 Revised Recommendation
as there appears to be some lack of clarity
as to their respective foci. The discussion
highlighted a number of important principles
for TVET that should be considered as strong
pointers for a Revised Recommendation.
There is considerable overlap between the
consultation’s agreed principles and those
of the Shanghai Consensus, indicating a
wider consensus about major aspects of
a global TVET vision. There were strong
voices in favour of ensuring that UNESCO’s
vision both strengthened its emphasis on
skills for work and on skills for life.

TVET could benefit by a sharing of these
experiences from a “South-South” point of
view, especially when it comes to developing
countries. A solution that works for Indonesia
is more likely to work for India rather
than copying as concept or system from
Germany or North America. Participants
made little comment on UNESCO’s own
activities such as the development of
this Revised Recommendation, its wider
standard-setting work and the activities
of the UNESCO-UNEVOC International
Centre and Network. Clearly these require
attention in the Revised Recommendation.

Key themes
Participants agreed that parts III. to X. of
the 2001 text are far too detailed and that
a shorter text would be desirable. While
some of the themes in the 2001 text remain
worth highlighting, participants felt that
others should be removed. In particular,
there appeared to be a desire to move
away from the way that the existing text
focused on different parts of TVET separately.
Rather, it was felt that all themes should
seek to address the range of TVET forms.
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However, this raises considerable challenges
and the consultation still reflected more
of a public, formal and educational bias.
Therefore, one major priority for the drafting
process is ensuring a more effective balance
of stakeholders and views about the variety
of TVET forms. A new set of eleven themes is
suggested above, with each being afforded far
less text. These themes fit well with strands of
previous forms of the Recommendation, but
update and broaden the language, in keeping
with the Shanghai Consensus. However, there
is more developmental work to be done on
several of these themes and there are gaps,
discussed below. Filling these gaps may
imply a slightly different set of high-level
headings for the Revised Recommendation.

Underdeveloped or missing issues
From the above, it can be seen that a number
of issues were underdeveloped as part of the
discussions of the e-Forum consultation for
reasons of time, membership, etc. These would
include a number of issues that have to do
with the challenge of the further evolution
of the Revised Recommendation away from
being a text that is about formal, publiceducation provision to include the wide variety
of TVET. This means that there needs to be
more consideration given to how the text
might engage with enterprise-based training
(including in urban informal and small-scale
agricultural settings) and extend notions
such as governance, quality assurance and
staffing to the plurality of TVET modalities.
There was some discussion during the
consultation of other issues such as the
greening of TVET and the rise of new
technologies in learning and working, which
remain in need of further development
for the Revised Recommendation process.
The notion of a right to TVET is missing
from the discussion and requires careful
consideration in the drafting process.
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Resources
1962 UNESCO Recommendation on
Technical and Vocational Education

A

ll of the following resources are available
at the following link: http://www.unevoc.
unesco.org/go.php?q=Special%20Virtual%20
Conference%20Revising%20the%20Revised%20
Recommendation%20-%20Resources

1966 UNESCO Recommendation
concerning the Status of Teachers
1974 UNESCO Revised Recommendation
concerning Technical and Vocational Education

Background document for
the virtual conference

1976 UNESCO Recommendation on the
Development of Adult Education

Revising the 2001 Revised Recommendation
concerning Technical and Vocational Education
by Simon McGrath (April 2014)

1989 UNESCO Convention on Technical
and Vocational Education

Key documents

Second International Congress on Technical and
Vocational Education Recommendations, 1999

2001 “Revised Recommendation concerning
Technical and Vocational Education”

Second International Congress on Technical and
Vocational Education Final report, 1999

General introduction to the standardsetting instruments of UNESCO

ILO instruments

Third International Congress on Technical and Vocational
Education and Training on “Transforming TVET: Building 1939 ILO Vocational Training Recommendation, No. 57
skills for work and life” General report (2012)
1962 ILO Revised Vocational Training
Shanghai Consensus: Recommendations of the
Recommendation, No. 117
Third International Congress on Technical and
Vocational Education and Training ‘Transforming
1975 ILO Convention concerning Vocational
TVET: Building skills for work and life’ (2012)
Guidance and Vocational Training in the
Development of Human Resources, No. 142
Preliminary study on the technical and legal aspects
relating to the desirability of revising the 2001 Revised 1975 ILO Human Resource Development
Recommendation (UNESCO General Conference 2013)
Recommendation, No. 150
Education and skills for inclusive and sustainable
2004 ILO Human Resource Development
development beyond 2015, thematic think piece UNESCO Recommendation, No. 195
Concept note on the post-2015 development agenda

Other documents

UNESCO instruments and documents

Learning for Work, Citizenship and Sustainability,
UNESCO Experts Meeting 2004

Rules of Procedure concerning recommendations to
Member States and international conventions covered by Bonn Declaration 2004 (UNESCO International Meeting
the terms of Article IV, paragraph 4, of the Constitution “Learning for Work, Citizenship and Sustainability”
1960 UNESCO Convention against
Discrimination in Education

United Nations Millennium Declaration, 2000
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Post-2015 international
development agenda discussions
ILO concept note number 1 for the
post-2015 development agenda
Report of the High-Level Panel of
Eminent Persons on the Post-2015
Development Agenda, 2013
Sustainable Development Solutions
Network: ‘An action agenda for the
sustainable development’, 2013

Participation
Overview
Number of participants: 199
Number of countries from which participants came: 68
Network Members: 29 (15%)
Male: 123
Female: 76
Number of messages exchanged: 47

Regional distribution of participants
Latin America
and the
Caribbean
12%

Africa
24%

Europe and
North America
31%

Arab States
4%
Asia and Pacific
29%

23

List of participants
Name
A Ariyasuthan
Abdelaziz jaouani
Abdirasak Ibrahim
Abul Bashar Ratan
Adanu Eleazar E
Agphin Ramadhan
Agustín Pereira
Akemi Yonemura
Alain Rhuhune
Alix Wurdak
Almamy Kinteh
Amina idris
Aminullah Adel
Anna Marcinkowska
Anne-Marie Robert
Anthony oflaherty
Anthony okwa
Anugula N. Reddy
Arvind Kumar Sharma
Asamoah Duodu
Astrid Hollander
Aurora lopez fogues
Bachtiar husain
Barbara Trzmiel
Barbieri Cecilia
Barot Elisabeth
Bonnie Johnston
Borhene Chakroun
Carmen Rodriguez
Carolyn Medel-Anonuevo
Cheol Hee Kim
Choeun Tauch
Clare Crocker
Curie Little Lee
Katrien Daelman
Dagmar Winzier

Institution
ETF, Turin
Oxfam Novib, Hargeisa
Prudent Electrical Services, Abuja
Yogyakarta State University, Yogyakarta
National Institute of Employment and Professional Formation, Montevideo
UNESCO, Dakar
Action pour la Protection des Femmes et
Enfants Marginalisés (APFEM), Bukavu
UNESCO-UNEVOC
National training Authority, Banjul
National Board for Technical Education
UNEVOC Centre, Kaduna
UNESCO Kabul office, Kabul
Opole University, Opole
Association of Canadian Community Colleges, Ottawa
Esri Australia, Darwin
J. Hausen construction training center, Jos
NUEPA, New Delhi
International Police Commission, New Delhi
Tec/Voc Education, Ghana Education Service, Accra
UNESCO Regional Office for Education in
Latin America and the Caribbean (OREALC),
Santiago de Chile
University of Nottingham, Nottingham
Smk-smak Makassar, Makassar
UNESCO
UNESCO Windhoek, Windhoek
Commission Canandienne pour l’UNESCO,
Ottawa
BC Institute of Technology, Vancouver
UNESCO
AECID
UNESCO Institute for Lifelong Learning,
Hamburg
UNESCO Bangkok, Bangkok
Ministry of Education, Youth and Sport,
Phnom Penh
VSO Cambodia

Country
Sri Lanka
Italy
Somalia
Bangladesh
Nigeria
Indonesia
Uruguay
Senegal
Democratic Republic
of the Congo
Germany
Gambia
Nigeria
Afghanistan
Poland
Canada
Australia
Nigeria
India
India
Ghana
Chile
United Kingdom
Indonesia
Thailand
Namibia
Canada
Canada
France
Spain
Germany
Thailand
Cambodia
Cambodia
Germany
France

UNEVOC

Germany
24

Daniel Labillois
Daniel Nyambi

Centre d’études collégiales de Carleton, CarCanada
leton, Québec, G0C 1J0
Institute for Industrial Technology, Lagos
Nigeria

Daniela Reimann

Karlsruhe Institute of Technology KIT,
Institute of Vocational and General Educa,
Karlsruhe

David Berglund

Labtech International, Batam

David Post

UNESCO

Dianne Denton
Dina Karam

UNESCO, Kabul
UNESCO, Beirut
Jamia Millia Islamia Central University, New
Delhi-110025

Dr Mohammad Akhtar Siddiqui
Dr Theingi
Dr(Mrs) V.F. Doherty

Germany
Indonesia
United States of
America
Afghanistan
Lebanon
India

Ministry of Science and Technology, Department of Technical and Vocational Educa,
Myanmar
Yangon
Nigeria

Esther Asor Acquah

Yaba College of Technology
Bangladesh-Korea Technical Training Centre, Dhaka, Dhaka
TVET egypt
COTVET Ghana, Accra
National Training Agency Trinidad and
Tobago
1700 Paranaque City
Multipurpose Youth Training centre, Egbokokdo, Warri
University of cape coast, cape coast

Eszter Karvázy

National Labour Office, Budapest

Hungary

Evans oguzu
Ewald Gold

Kyambogo university, Kampala

Uganda
Germany

Dr. Md. Sakawat Ali
Ehab haggag
Elfreda Quartey
Elphege Joseph
Elpidio D. Mamaril, Jr.
Epumepu Elexius Amayo

Fareed-ud-Din Noori
Félix Javier Rodriguez Cuba Peru
Fitzroy Wilkin
Flacia wanjiru
Francis Gachunga
Gabriel Bordado
Gabriel Konayuma
Gargazi
Gebhard Eshumba
George Gamerdinger
Ghulam Raza Hussain
Gilbert Ewehmeh

Ministry of Labor, Social Affairs, Martyrs
and Disabled, Kabul

Bangladesh
Egypt
Ghana
Trinidad and Tobago
Philippines
Nigeria
Ghana

Afghanistan
Perú

Basseterre
Independent Consultant
IGAD STVS

Saint Kitts and Nevis
Kenya
Kenya
Philippines

Ministry of Science Technology & VocaZambia
tional Training, Lusaka
Education University of Indonesia, Bandung Indonesia
Ministry of youth, windhoek
Namibia
United States of
America
Staff Training Institute Sirki Road Quetta,
Pakistan
Quetta
Youth Employment Service, Yaounde
Cameroon
25

Giovanni CRISONA
Godfrey B.C. Kafere
Godfrey Musoka
Hamid Abdulaziz Kazi

Cscs, pistoia
Lilongwe Technical College, Lilongwe
Sigalagala Technical Training Institute,
Kakamega
Alwafaa Correspondence Education Center,
Chennai

Italy
Malawi
Kenya
India

Hans F. Schweinsberg
Hans Krönner
Hari agung wicaksono
Hatice Oezyurt

12205 Berlin
Yogyakarta State University, Yogyakarta
UNESCO-UNEVOC

Canada
Germany
Indonesia
Germany

Helen Cristina Araújo de Oliveira

FAETEC, Rio de Janeiro

Brazil

Hélène Guiol
Hervé Huot-Marchand
Himal Karki

UNESCO, Paris
UNESCO, DAKAR

France
Senegal
United Kingdom

Ian Cumming
Isaac masibo

Indonesia University of Education (UPI),
Indonesia
Bandung
European Training Foundation, 10133 Torino Italy
KNEC, Nairobi
Kenya

Isimeli Waibuta Tagicakiverata

Fiji National University, Suva

Fiji

Issam Abi Nader

Directorate General of Technical and Vocational Education, Higher Industrial Tec,
Dekwaneh - Technical City

Lebanon

James Collin Okware

Kyambogo University, Kampala

James W. Macdowell

Max S. Hayes High School, Cleveland, Ohio

Janis mckeag-Richardson

Albena Lake Hodge Comprehensive School,
The Valley

I Wayan Ratnata

Javier Rodríguez Cuba
Jennifer K Brooker
Jeyakumar
Jeyakumar Mookiah
Jibril Warsame
Joe Lindhorst
Jose Luis Martinez Garcia
Jose Martin Contreras Gildo
Josiane Blanc-Mannheim
Joy Papier
Jude Ranchu Maimo
K.M. Upali shantha bandara.
Kabutakapua kabanza alphonse
Kamal Armanious
Katerina Ananiadou
Keith Holmes
Kenneth Barrientos

Uganda
United States of
America
Anguilla

Peru
RMIT University, Melbourne
Australia
SSCET, Durg
India
Verizon Data services pvt ltd, Durg
India
Association for Social Advancement, Nairobi Kenya
Northlands Parkway Collegiate, Winkler
Canada
Spain
Universidad de Guadalajara, Ciudad Guzman Mexico
UNESCO-UNEVOC
Germany
University of the Western Cape, Cape Town South Africa
IIMTS, Sharjah
United Arab Emirates
Collage of technology, Badulla
Sri Lanka
Democratic Republic
INSPECTION GENERALE, KINSHASA
of the Congo
UNESCO-UNEVOC, Bonn
Germany
UNESCO-UNEVOC
Germany
UNESCO, Paris
France
UNESCO-UNEVOC
Germany
26

Koes minar

Working Group to establisch Suriname National Training Authority, Paramaribo
Kildonan East Collegiate School, Winnipeg
Centre for flexible learning (CFL), Söderhamn
Yogyakarta State University, Yogyakarta

Laban Boaz

FERT, Arusha

LENG Samuth
Lida Kita

Trobird, Tbong Khum
European Training Foundation, Turin
Australian Department of Industry, Canberra
UNESCO-UNEVOC International Centre for
TVET, Bonn
Walter Sisulu University, East London
CUSO Vso, Kratie
UNESCO Institute for Lifelong Learning,
20148 Hamburg
Sared, New Delhi
Eu, New Delhi

Kenneth Foe-A-Man
Kent Brewer
Klas Tallvid

Lindy Kanan
Lisa Freiburg
Lorna van der Merwe
Lucy Martineau
Madhu Singh
Mahesh C Verma
Manisha Solanki
Manuel Caetano

Direcção Nacional da Educação
Técnico-Profissional e Vocacional, 00300
Maputo

Marcel GABAUD
Marcia Gomes de Oliveira Suchanek
Marcia Rowe Amonde
Maria del Carmen Feijoo
Marie-Josée Fortin
Mario Brun

Megat Nabil Mohsin Bin Megat
Mohd Nor
Mettang Ng
Mihaela Iovu
Mirjam de Jong
Misheck kalungulungu
Mohamed Abdi
MOUMNE
Mounir Baati

Canada
Sweden
Indonesia
Tanzania, United
Republic of
Cambodia
Italy
Australia
Germany
South Africa
Cambodia
Germany
India
India
Mozambique
Haiti

FAETEC, RIO DE JANEIRO

Brazil

VTDI, HEART Trust, Kingston
IIPE Buenos Aires, Buenos Aires
ACCC, Ottawa

Jamaica
Argentina
Canada

Centre for Research & Development in
Education and Technology (CIDET), Villa La
Angostura

Argentina

Marvia Harding
Mathias Rwehera
Max Ehlers

Suriname

Jamaica
France
UNESCO-UNEVOC International Centre,
Bonn

Germany

Ministry of Education Malaysia, Putrajaya

Malaysia

Kepala Batas Community College

Malaysia
Germany
Italy
Zambia
Somalia
France
Italy

European Training Foundation, Turin
TVTC, Luanshya
Somali Peace Line , Mogadishu
UNESCO
European Training Foundation, Turin

27

Muhammad S. Abubakar
Myrla Q. Morta
Nancy Ann George
Naomi Matsumoto
Nicholas Waterman
Noel Drake Kufaine
Nozawa, Miki
Okpalanwa, E. C.
Olatunbosun Samuel
Oliver Diehl
Passant Sobhi
Pat Bidart
Paul Awuntumah Avorkah
Paz González Rodríguez
Peter Greenwood
Pr Chokri Hamouda
Priscila Bustamante Noboa
Rafael Montilla Castillo
Raja Asad Ullah Khan
Rajiv Kumar Pathak
Rakotondrazaka Raymondine
Ram Babu Adhikary
Ramón Anibal Iriarte Casco
Rani Domah
Rao Ghulam Murtaza
Rika Yorozu
Robyn Jackson
Rónán Haughey
Rosimara de Freitas Magalhães
Sajjad Haider Rizvi
Salim Akoojee
Samatar Abdikadir Gahnug
Sameen Zaki
Sandip Ambadas Borkar
Sandra Sukhan

National Board for Technical Education
(NBTE), Kaduna
Self-employed, Kingston
ILO, Juba
University of Malawi- Malawi Polytechnic,
Blantyre

Nigeria
Philippines
Jamaica
Afghanistan
Sudan
Malawi

Japan
Nnamdi Azikiwe University, Awka., Anambra Nigeria
Ibrahim Badamasi Babangida Univeristy,
Nigeria
Lapai, Niger state. Nigeria, minna
BMBF - Federal Ministry Education Germany, Bonn
Bow Valley College, Calgary
Community Development, Accra
Duoc , Santiago
ETF, Torino
Tunis El Manar University, Tunis
UIL, Hamburg
IES Hozgarganta-Junta de Andalucia, Jimena de la Frontera
TUSDEC, Lahore
PSS Centeral Institute of Vocational Education,NCERT, Bhopal
UNESCO
Council for Technical Education and Vocational Training, Bhaktapur
Ministry of Education and Culture, Asuncion
Attitude Resorts Management CO LTD
Beaconhouse School System,Sahiwal Campus, Sahiwal
UNESCO, Myanmar, Yangon
City & Guilds Europe, Dublin
FAETEC, Rio de Janeiro
Indus Foundation for Human Development,
Lahore-54500
University of the Witwatersrand, Johannesburg, Johannesburg
HAVOYOCO, Hargeisa
University of the Punjab, Lahore
Govt. I.T.I. Yavatmal M.S., Yavatmal
Red River College, Winnipeg

28

Germany
Egypt
Canada
Ghana
Chile
Italy
Tunisia
Germany
Spain
Pakistan
India
Madagascar
Nepal
Paraguay
Mauritius
Pakistan
Germany
Myanmar
Ireland
Brazil
Pakistan
South Africa
Somalia
Pakistan
India
Canada

Saunand S

Indira Gandhi National Open University

India

Shabani Juma
Shadin Alhamaideh
Shyamal Majumdar

UNESCO, Paris
INJAZ, Amman
UNEVOC, Bonn
University of Technology Jamaica, Kingston
6
University of Nottingham, Nottingham NG8
1BB

France
Jordan
Germany

Simon Madugu Yalams
Simon mcgrath
Sonia Ana Leszczynski
Sonwabiso
Sreeram
Stefano Merante
Steven mckee
Sunok Jo
Syarin Nadia Yaacob
Tahir khan
Teboho Qholosha
Thalita Fernandes Clemente

Universidade Tecnologica Federal do Paraná
- UTFPR, Curitiba
Amrita University, Kollam
VIS - Volontariato Internazionale per lo
Sviluppo
Labtech International Ltd., Singapore
Smk Sungai Besar, Selangor
FATA
East London
Fundação de Apoio à Escola Técnica (FAETEC), Rio de Janeiro

Jamaica
United Kingdom
Brazil
South Africa
India
Madagascar
Singapore
Republic of Korea
Malaysia
Pakistan
South Africa
Brazil

Ministry of Education and Vocational Training
University of Nottingham, Calgary
Universiti Tun Hussein Onn Malaysia, Batu
Pahat

Tanzania, United
Republic of
Canada

Uday G Kumthekar

Pratibha -Niketan College-Nanded, Nanded

India

Uta Roth
Viktor Mylashenko
Viola chamunorwa
Xavier Rosy
Yu Sugawara
Yvonne Mazurek
Zillmann Julio Chaupis Caqui

UNEVOC, Bonn

Germany
Ukraine
Zimbabwe
Rwanda
Japan
Italy
Peru

Thomas Dickson Katebalirwe
Tim Loblaw
Tuan Aidil Khairuddin

Kwekwe polytechnic, kwekwe
VVOB - Belgium, Kigali
NIAD-UE, Tokyo
IET Peruano Suizo, Lima

29

Malaysia

About the moderator

S

imon McGrath is Professor in International Education and Development
and Director of the Centre for International Education Research at the
University of Nottingham and Extraordinary Professor at the University
of the Western Cape. Previously he was Director of the Human Resources
Development Research Programme of the South African Human Sciences
Research Council and remains a research associate of the HSRC.

He is the former Editor-in-Chief of the International Journal of
Educational Development, the major international peer-reviewed
journal on education’s relationship with broader processes of
economic, political, societal and cultural change. He has published
on a number of aspects of education - economy links, including
vocational education and training systems in Africa, the skills
development processes of micro and small enterprises, and the
role of aid in shaping education. He advises a number of government departments (most notably
in South Africa) and international agencies and has worked closely with UNESCO on reviewing
TVET in Southern Africa and in supporting the Third International Congress on TVET.
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